LESSON PLAN 2022 of Liam Ryan
Theme / Topic: Fallacies and Faulty Argument Techniques  							Date: ___4/2/2022___________________ 
Module / Block: ___PHIL_________ 								Year-group: ____Undergraduate_____________  
Venue: __CEU__________________                                

	Your Teaching Philosophy (Compulsory. 1 pager - please paste it here)

Often there is a mismatch between a teacher’s theory of teaching, and a student's theory of teaching. It is paramount to successful pedagogical practices to recognise these different views, and then to reconcile them. Likewise, there can be distinctions between a teacher’s theory of teaching, and a department’s theory of teaching. This also begs for reconciliation if education is to be effective. Dennis Fox distinguishes between four theories of teaching (Fox, 1983). He emphasises the importance of thinking about the verb ‘teaching’ not as it is applied to the academic subject, but as it is applied to people. The objective, he contends, of teaching is not to only impart knowledge and mould students into capable representatives of their field, but to encourage, develop and aid students in attending to their own methods of shaping and growing how they learn. As Rosemary O`Leary puts it: shift the focus onto students as great learners, rather than oneself as a great teacher (O`Leary 2002). This philosophy will inform the lesson. The objective is not to fill the student’s mind with a list of fallacies and terms, but to teach them to reflexively search for suspicious reasoning, and then seek out answers to what kind of mistake is being made.  






	This session is for: _ undergraduates_____

This lesson / session will focus on Fallacies and Faulty Argument Techniques  

Expected Learning Outcome for THIS SESSION :
Students should be able to (i) identify, articulate, and apply the difference between fallacies and faulty argument techniques, (ii) the two different kinds of fallacies (formal and substantive), and (iii) common instances of these fallacies.
After successful completion of this session, students should be able to: 
Students should be able to answer quiz questions on the definitions of each of these kinds.

Students should be able to apply the appropriate concepts to given texts to reflectively critique on the argumentative force of the text.  


	Content Articulation / Lesson Overview and Introduction:  
Class will begin with professor asking students about content from previous lesson. 

Students will perform a quiz and discuss answers as they progress with the professor, based on the readings. 

Professor will lecture on today’s content.

Students will be sent into groups with worksheets and asked to identify fallacies and faulty argument techniques. 

Students will return for a class discussion of their answers and reasoning. 

Knowledge assumed to be in place as it relates to THIS session:

Students will have knowledge obtained from previous lessons:
· Argument and rhetoric
· Nondeductive arguments
· Nondeductive arguments II
· Deductive arguments
· Evaluating arguments


Today’s content will scaffold on this previous content covered in the module:

Above content:

· Students will know the difference between argument and rhetoric.
· They will identify if the argument is deductive or nondeductive.
· They will evaluate any assumptions in the arguments
· In this lesson, we will consider exactly why these assumptions are worthwhile or faulty. We will also consider if the deductive or nondeductive reasoning is faulty. 

Today’s content will link to upcoming content in this module

The next step of the course is the mid-term exam, and this class will help students understand when an argument is valid or invalid, sound or unsound (does the reasoning connect). In part 2 of the course, they will be deconstructing existing arguments and will look for fallacies. In part 3 of the course, they will push their own arguments, and will be on the look out for these same mistakes. 

Today’s content will link to other subjects 

The benefit of fallacies and faulty argument techniques is that almost all jobs and academic classes rely on logic, reasoning, and argumentation to make a successful case. Students will be equipped to not only critically evaluate argumentation and information in other classes, and will be able to present their own positions and researchin a more accurate, reasonable, and forceful manner. 

	Hybrid teaching: Prepare phase (before the virtual / contact session)
· Students will need to have done the assigned reading
· Students are encouraged to view the flashcards before class
· Students are asked to be prepared for the online quiz, which is applicable via zoom. 

	Hybrid teaching: Engage phase 
Hybrid teaching will follow in class teaching, as hybrid students will engage with the quiz simultaneously. When students go into groups, zoom breakout rooms shall be employed. Students are encouraged to reconstruct arguments in zoom chat for ease of communication. 

Facilitation Methods and Strategies planned for this session:

Feedback during quiz as professor and students analyse answers together.
Anonymous results to quiz appear in real time, so class and teacher can gauge the amount of learning that has taken place. They can reflect on what is working and what is not. 

Lecturing section allows students a chance to be passive and rest from quiz. Professor can clarify their questions.

Group work re-energises students and gives them a chance to speak their minds to one another, away from judgement of professor. They can begin to apply their new skills to a tangible, and interesting, philosophical paper. 

Open discussion gives students a chance to incrementally increase their confidence by presenting their results to their peers and discussing their reasoning. It adds another chance to re-energize as groups interact with other students. Students will begin to feel a sense for debate, which will add a competitive edge that will hold their interest. 

A final recap will ensure that the focus ends on the praxis skills of critical reasoning, and not the content of the sample paper. Students will ask questions, and provide examples of other scenarios wherein they can apply the skills. 



Resources (supporting technologies) needed for this session: 
· Laptop with video and audio (test multi-media headset)
· Active internet connection 
· Create Moodle session (enable mic, chat and raise-hand function) – Download recording afterwards!
· Create flashcards for pre-class memorization. 

Any additional resources (if any) that I will share with class 
· Worksheet with philosophical text to apply techniques
· Schematic of different kinds of fallacies
· Video on fallacies from youtube 
· Readings for the week 
· See Lesson Plan 4 for links to each resource. 

Learner support:  
· Constant attention to zoom attendees is required. 
· Reading through zoom attendees argumentative reconstructions in the chat is a necessity. 
· Providing zoom attendees with digital copies of material given in class. 


	Hybrid teaching: Consolidate. (How you plan to do it.) Assessment (Formative, Continuous and Summative)
Below the newly compiled Test / exam questions (and memorandum) as it relates to THIS session:

Q1: What is an ad hominem fallacy?
Q2: I should vote for candidate X, everyone says she’s the best’ is an example of what fallacy?
Q3: ‘If X then P, 
Not P, therefore X’
Is this a fallacy? If so, which one?
Q4: Name and provide an example for one kind of faulty argument technique. 


	Collecting Student feedback on the teaching

· Method to collect feedback: online questionnaire 
· Interval: 1 week prior to mid-term, 1 week post mid-term
· Purpose of Feedback is used to gauge student’s understanding of the material, and their opinions toward the pacing and presentation of the class. 


	Lecturer’s own reflections (after the session)

Directly after class:
· What went well? 
Were zoom students sufficient involved? Did students follow the material? Was the class too easy or too difficult?
· What needs to be done differently 
More time for subject X? Less time on subject X? More lecturing, less lecturing?
· What other resources can I use – if any? 
Always think about more ways to engage with zoom students!

My own developmental need(s) as it relates to Teaching, Facilitation or Assessment: 
· Always work on improving use of technology. 


Consider reading Peter Pappa’s “A Taxonomy of Reflection: Critical Thinking For Students, Teachers, and Principals” @ http://peterpappas.com/2010/01/taxonomy-reflection-critical-thinking-students-teachers-principals-.html and more specifically http://peterpappas.com/2010/01/reflective-teacher-taxonomy-reflection.html 
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